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Meeting Norms:

Reflect on conversation

Share your thoughts and ideas
Mute when not talking

Be present

Set an intention for yourself
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Our Time Together:

Ground ourselves in the process
Reflect on current practice

Discuss common coaching challenges
Develop our coaching toolbox
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Why?
. Learn from each other
. Strengthen our skills
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TEACHING PYRAMID INFANT-TODDLER
OBSERVATION SCALE
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PIDS Reminders

Tool

Frequency and Notes

Entry

BOQ

Complete the BOQ 2x a year approximately 6 months apart
= Fall: By December 1

= Spring: By June 1

Programs who have 80% or more of BoQ items in place may
shift to completing the BOQ 1x a year

Enter into PIDS*

TPITOS/TPOT

Complete TPITOS and TPOT observations 2x a year for
teachers being coached, approximately 6 months apart

= By December 1

= Bylunel

When teachers have 80% or more of items in place with no
red flags, TPITOS or TPOT observation and feedback can be
shifted to 1x a year

Enter into PIDS

ASQ:SE 2

Complete ASQ:SE 2 screening for all enrolled children at
least once a year
Programs may complete screenings more frequently

Enter into PIDS*




TPOT Guidance

The TPOT Observation Should Include:

. teacher-directed activities

. child-directed activities
. transitions (do not count in calculation for “balance” - SR7)

The TPOT Observation Cannot Include:
. meals

- outdoor play
- occasions when the entire class is engaged in another type of %{TT
activity outside of the classroom (ex. music class) E

;
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First Reflection/Feedback Meeting after Observation

 Uncover Knowledge, Skills and Passions
e Strengths and Needs Assessment
* Share Observations
e Supportive and Constructive Feedback
 Share TPOT/TPITOS Data
 Make an Action Plan



Think, Feel, and Process

Think of a recent time that you received some
feedback (constructive or supportive).
- How did it go?
. Was it a positive or negative experience? P oo
- What did the feedback giver do that made
it a positive or negative experience?




Breakout Room Discussions

We will introduce a situation or scenario that often comes up in
coaching. We will break you into breakout rooms of 2 or 3 people.

1. Introduce Yourselves
a. Name

b. Program/Region
c. Role

2. Decide Format for your Breakout Room
a. Role Play

b. Discussion

Come back together and share




Scenario A

You are coaching Rosario, one of the teachers in the 3-year old
classroom. Rosario has been with the program for 3 years. Rosario was
originally very hesitant to coaching and after seeing other teachers go
through it opened up to it a bit more. You completed a TPOT in Rosario’s
classroom and have scored the tool. There were many incidents of
challenging behavior from 3 children who were all threatened with a
timeout and one was removed from the classroom.

Questions to consider:

* What will you talk about at the reflection and feedback meeting? T

* What feedback would you give? What questions would you ask? /IT T )
* What approach or stance might you take at the reflection and feedback meeting?

 What additional information or data would you want to collect and/or consider? ‘(,

.
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Schedules,
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Transitions Supportive
Conversations
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10% -
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Red Flags Observed:
1. Children are reprimanded for engaging in disruptive or problem behavior
(frequent use of no, stop, don’t)
2. Children are threatened with an impending negative consequence that
will occur if disruptive or problem behavior persists
4. Emotions are never discussed in the classroom

9. Teacher reports asking for the removal of children with persistent
challenging behavior from the classroom or program

10. Teacher reprimands or admonishes children for expressing their

emotions
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Using the TPITOS
and TPOT as a
Barometer

First Form Date:
Last Form Date:

100%
90%

80%

2 NCPMI Preparing for the Pyramid: Classroom Essentials

Teacher: Coach; Date completed;

This fist identifies six classroom components essential for successful Pyramid implementation. These materials and
environmental considerations are pivotal for child success in a Pyramid Model classroom. This form is intendea to be a
coaching tool used following fraining to help the team be ready for coaching on the Pyramid to begin. The teacher and
coach can review together and discuss if any modifications need to be mode before the first coaching cycie begins.

1. Visual schedule *ALL must be present

- I

O Includes photegrophs or clip ort for each activity
O Eoch doiy activi resented

FirstForm Date: 090712022 5 posted af coidrens cove tovel
O Accommodates when changes occur (e.g., roiny weather, special events)

TPOT Red Flag O Indicates the passing of fime (i.e., pieces can be flipped over, removed, or marker denctes cument activity) tYes #No
0 Remains visible the enfire day

1. Children are reprimanded fol Notes: 0 24

2. Children are threatened with - Behavior expectations 0 24
O Positively stated (e.g., “We are safe,” “We are kind")

3. During group activities, man) ; gic: : an e R - S 2 22
0 Posted ond visible o children in the classrcom

4. Emotions are never discuss¢ Notes: 3 21

5. Leamning centers do nothavi  <- Rules 1 23
O Pesitively stated

5 g T Nec more than 5

6. Teacher gives directions to ¢ O Visual representation for each 4 20
O Posted ot children’s level in the activity or setfing where applicable

7. Teacher makes comments al = k == by "3 0 24

being involved -

4. Families are visually represented (e.g. photos posted, class book)

8. Teacher rarely encourages il o0 E Shil reprskenien 2 22
T Eosily seen or accessible

9. Teacher reports asking for tt O Families are represented in a positive way 1 23
Notes:

10. Teacher reprimands or adn 1 23

5. Physical environment designed to promote engagement

11. Teacher restrains a child wi = g’::g: m;wm the number of children 2 22

where the child cannot see the = boundaries
O Materials are developmentally appropriate and adequate in number and variety

12. Teacher talk to children is ¢ B« Nawida-open spaces for alildeer Yo/ un 1 23

50%

40%

30%

20%

10%

0% {
01-SR

ol

Group area is clearly defined with enough space to accommodate the number of chidren

;

4. If present, behavior management systems are positive *Note: this is nof a required classroom essential
Does not include punifive measures [e.g.. moving clip fo a red ight, smiley/frown foce daily rafings, time out chair)
Any acknowledgement eamed is not lost

Any parental communicatfion albout the system focuses on what has gone well, rather than challenges
All children are eligible to earn acknowledgement throughout the day

oooe
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90%
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60%
50%
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20%
10%

0%

Professional Development
September 2020-August 2021

80% 83%
0,
co,  68% % 70% 67% 67%
60% - 0370
(V)
54% =T 26%
45%
A plan for providing Practice-based coaching  Staff responsible for A needs assessment All teachers have an A process for training Incentives and strategies
ongoing support, is used to assist facilitating behavior and/or observation tool individualized new staff in Pyramid for acknowledging staff
training, and coaching in  classroom staff with support processes are is used to determine professional Model and culturally effort in the
each classroom on the implementing the identified and trained. training needs on development or action responsive practices is implementation of
pYramid Model including Pyramid Model practices Pyramid Model practices. plan related to developed. Pyramid Model practices
culturally responsive to fidelity. implementing Pyramid are implemented.
practices and implicit Model and culturally
bias is developed and responsive practices with
implemented. fidelity.

2020-21 (n=49) m2021-22 (n=48)



Action Plans for All

Specific/ Focused, narrow and targeted

Strategic Aligned to the larger efforts of the program

Measurable | Observable

Achievable Realistic for the coachee within a short time
frame

Relevant/ Important to the coachee
Will have a positive impact on children and/or

Results Based .
families

Time-Bound Framed within a specific time period

Equitable Focus on the success of all children with
consideration of the needs of children from
historically marginalized groups

Name Individual Training Plan

Pleass identify areas over the next year that are either of interest to you in pursuing or that been
identifizd in your annual evaluation as areas for further training. Describe ways to meet these. For
example attendzance at a specific class, conference or training would be documented here.

education per year NAC Standards=20 hours of continuing education directly
related to the age group of children you work with (These hours can overlap each

other)

Pyramid Modz| Specific Gozls

Classroom Observation Summary Sased on NAC Standards

Employee Date.

Supervisor, Date

—_—N



B
2022 Wisconsin Pyramid Model Staff Survey - Training and Resources

% Agreement

W Coached (n=64) Not Coached (n=129)

98%
100% 94% 94% 92% 91%
o 86% 86% 85%
- 76%
70% 62% 65% 66% 59%
60% 53%
50%
40%
30%
20% I
10%
0%
Training in the | have the | have enough time A Pyramid Model The professional When a child in my New staff at our
Pyramid Model has materials and to implement coach is available development and classroom exhibits program receive
been offered to supplies | needto Pyramid Model to staff members. coaching offered challenging adequate training
me. implement practices in my has helped me  behavior, | know to get started.
Pyramid Model classroom. improve my use of what steps to
practices in my Pyramid Model follow and who to
classroom. practices. ask for help.
- ¥ “ . i f



Scenario B

While completing a focused observation in an infant room for Blake
who set a goal around using more emotion words, the teacher from the
toddler room, Morgan enters and asks you some questions about BIRs
for toddlers, specifically for toddlers who are not napping at the
program.

What will you do?




TPITOS - 13 Items and 78 indicators

TPlTOS/TPOT Entry TPOT - 14 items and 113 indicators

1. Teacher provides opportunities for communication and building relationships. ’

fa)
> | & w| & TPITOS %
g |2 w|l O s e
= [65] 2| & Item # T" TPITOS Item Description # Yes # No Yes
w2 23| 5
INDICATOR £ (50|38 3 ) . L . N
1 Provides opportunities for communication and building relationships N/O N/O 0%
CBR1 | Teacher talks often to individual
children. Y Y Y
CBR2 | Teacher joins in children’s activities 2 Demonstrates warmth and responsivity to individual children N/O N/O 0%
and follows the child’s lead by match-
ing the focus of his or her attention to ¥ |N Y
the child's focus of attention. = . :
3 Promotes positive peer interactions N/O N/O 0%
CBR3 Teacher ammen aon children”
interests
CBR4 | Teacher 0%
upon ch
imitates
CBR5 |Teacher 0%
dren’s at
CBR6 | Teacher
nication, e e > e . 0%
tivities through positive, descriptive behavioral expectations
statements. !
CBR7 | Teacher provides opportuny C 7 Responds to children in distress and manages challenging behaviors N/O N/O 0%
children to initiate social i
and provides time througho < N
actions for the child to take a tu » ) o ) o ’
form a response. 8 Uses specific strategies or modifications for children with disabilities/delays, or N/O N/O 0%
CBR8 | Teachar uses e strategies who are dual-language learners
for communica v en who
have language & 9 Conveys predictability through carefully planned schedule, routines, and N/O N/O 0%

transitions

YES TOTAL:

NO TOTAL:

ﬁ




Creating Collaborative Partnerships

ELENA AGUILAR

welcome

COLLABORATIVE PARTNERSHIPS:
« Have clear expectations around roles and responsibilities

« Include an understanding of the coaching cycle

' The ATt of
Coaching

+ Are built on established trust

« Are supportive and not evaluative

» Build on individual strengths, learning style, culture and needs

Click here for Collaborative Partnership Resources

Effective Strategies for

School Transformation
Download printable initial meeting checklist
www.wiaimh.org
Chabt 5 d6 Classroom Practitioner
apters o an i i
P Coaching Guide ‘
oMo

THE
EARLY

CHILDHOOD
) Io!'h

https://brightmorningtea

m.com | T_‘\
HANDBOOK
et /(/‘;oaches j\

Connectlon /

PAGE 5-16
https://challengingbehavior.cbcs.usf.edu/docs/Class-Practition “ '

er-Coach-Guide.pdf



https://brightmorningteam.com/
https://brightmorningteam.com/
http://www.wiaimh.org
https://challengingbehavior.cbcs.usf.edu/docs/Class-Practitioner-Coach-Guide.pdf
https://challengingbehavior.cbcs.usf.edu/docs/Class-Practitioner-Coach-Guide.pdf

Upcoming Events
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1:00-2:00
Dec 8
Janl2
Feb 9

March 9
April 13

Wisconsin Pyramid Model
Institute:
1-2:30pm

Nov 29
Jan 31
Feb 28

March 28
April 25
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