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Welcome, We are So Glad You’re Here! 

 
• Who are you?   

• How has the morning been for you? 

• What are you hoping to most get out of 
today? 



Objectives for today 

• For supporting children with significant social 
emotional needs and behavior that challenges, 
participants will: 
– Determine the meaning of behaviors 

– Identify appropriate preventions, new skills and 
different responses 

– Learn ways for developing appropriate behavior 
support plans using a collaborative, team approach 

– Support adults to implement, monitor and adapt a 
behavior support plan as needed 



The Pyramid Model to  
Support Social Emotional Competence 
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● The mental health of young children develops 
within their important relationships, so focus 
on relationships. (“Relationship-based”) 

● Adults interpret and give meaning to their 
children’s behavior based on their own 
experiences of having been cared for. 

● Children’s behavior has meaning—so does 
adult behavior. 

 

Principles of Infant Mental Health 
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We can serve as translators of children to 
caregivers and caregivers to children through 
perspective taking. 

Ask ourselves: 

•“What does it feel like to be this 
parent/teacher in this relationship with this 
child at this time?” 

•“What does it feel like to be this child in this 
relationship with this adult at this time?” 

 

 

Principles of Infant Mental Health 
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● Culture has a ubiquitous influence on how 
parents/caregivers understand their children, what 
they expect of their children, how they act to 
achieve their expectations of their children, what 
they believe is best for their children. 

• Culture has a ubiquitous influence on how we 
understand parents/caregivers and children 

•Self-awareness is a pre-requisite for healthy, attuned 

relationships  
www.imhdivtenets.org 

 

Principles of Infant Mental Health 
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•Parallel Process: People have to feel heard, 
seen, understood in order to hear, see, 
understand others and in order to risk changing. 

 

“Do unto others as you want them to do unto 
others.” (Jeree Pawl’s “Platinum Rule”) 

 

Principles of Infant Mental Health 
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Work with very young children and their caregivers is 
emotionally evocative. 

•Value on Reflective Capacity: 

 

the ability to “take a step back” and think about what we are 
doing. It allows us to understand how behaviors feel from the 
inside, not just how they look from the outside. This ability also 
helps us realize how our own feelings and behaviors are 
important sources of information that can shape our future 
behavior. 

- Alicia Lieberman 

 

Principles of Infant Mental Health 
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Adapted with gratitude from Dr. Alison Steier’s 
“Building Capacity” presentation on June 12, 2018  



 

Needs to start at the bottom of the pyramid 

 

Multi-layered, complex, non-linear 

 

Some programs are intentionally creating a role 
to support this  

 

The Trauma Informed Pyramid 
Model 



What can get in the way of forming and 
maintaining unconditionally positive, nurturing, 
and attuned relationships with children and 
colleagues? 

 

 

Nurturing and supportive 
relationships 



● Am I managing behavior or seeking to truly 
heal the child? 

 

• “The ability to influence the behavior of a child is 

directly proportional to the strength of the 

attachment relationship that a caregiver has with a 

child…it’s about changing a child’s heart, and this 

will never happen without a relationship of trust 

and unconditional acceptance” p.47 
 

 

 

Building Relationships with Children from a Trauma 
Informed Perspective 

Reaching and Teaching Children Exposed to Trauma, Barbara 

Sorrels, 2015 



With regard to behavior, shifting 
from “control” to “connection” 







Key universal Pyramid Model 

practices 

• Develop responsive/sensitive relationships with 

children, families and staff 

• 5:1 ratio of positive to negative/neutral attention 

• Set predictable and understandable schedules 

and routines 

• Use routines within routines to heighten 

predictability 

• Identify, post and teach behavioral expectations 

• Teach, practice and acknowledge positive peer-

related social skills 
G. Dunlap, K. Wilson, P. Strain, & J.K. Lee; 2013.  Paul H. Brookes Publishing Co. 17 



Individualized Intensive 

Interventions 

 

• Child and family-centered 

• Functional Behavior 

Assessment-based 

• Emphasis on skill-building 

• Interventions embedded into 

daily routines 

• Focus on quality engagement 

Intensive Intervention 

Targeted 
Social 

Emotional 
Supports 

High Quality 
Supportive 

Environments 

Nurturing and 
Responsive 

Relationships 

Effective Workforce 

Intensive 

Intervention 

 



Individualized Intervention 

Process 

1.  Functional 

Behavior 

Assessment (FBA)  

2.  Team 

developed 

Behavior 

Intervention Plan 

3.  Implement and 

monitor and 

support people 
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Getting from the form…..   

Picking 

Swearing 

Withdrawing 

Grabbing 
Pushing 

Refusing to work 

Dropping to the floor 

Stealing 

Spitting 
Lying 

Fleeing 

Kicking 

Hitting 

21 



…to the meaning of behavior to….. 
What is the child trying to tell us? 
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….to a plan for action….. 

• Determining the 
“behavior equation”     
so we can: 

 

• Prevent the behavior 

• Teach new skills 

• Respond/Reinforce 
effectively 
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All Hands on Deck: Integrating Infant Early Childhood Mental Health Consultation and the Pyramid Model 

(Amy Hunter, Sandy Avzaradel, Tori Sproles) to be posted: 
https://challengingbehavior.cbcs.usf.edu/Training/Webinar/archive/2019/10-07/2019-10-07_IECMHC.html  

…to support for implementation…. 
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• Reduce concerning behavior  
• Reduce suspension practices 

• Eliminate expulsion pathways 

• Address disproportionate disciplinary actions 

• Increase inclusive services 

• Reduce staff turnover  

• Promote healing  

…to improving outcomes.  

25 
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Individualized Intervention Process 

1.  Functional 
Behavior 
Assessment (FBA)  

2.  Team 
developed 
Behavior 
Intervention Plan 

3.  Implement and 
monitor and 
support people 27 



Individualized Intervention Process 

1. Functional Behavior Assessment (FBA)  

a. Detect the behavior equation 
b. Agree on the function of behavior 

2. Team developed Behavior Intervention Plan 
c. Prevention strategies 

d. Teach replacement skills 

e. New responses/ Reinforcement 

3.  Implement plan and monitor outcomes and 
support people 

29 



Capture the behavior equation 

30 



Review Data 

• What happens before the behavior? (trigger) 
– When does the behavior occur?  When is it less likely? 

– With whom is the behavior likely?  Less likely?   

• How do you describe the behavior? 
– How frequently does the behavior occur? (frequency) 

– For how long does the behavior occur? (duration) 

– How intense is the behavior?  (magnitude)   

• What has been happening after the behavior?  (maintaining 
consequence) 

• What environments are going well? Experiencing challenge? 



Using Behavior Incident Report Data 



Setting events 

Trigger what happens just prior 

to behavior 

Behavior What the person does 

Maintaining Consequence what happens after the 

behavior 



Sometimes more specific data is needed 

1.  Discuss what behaviors are challenging 

2.  Chose ONE to challenging behavior to 

target 

3.  Specifically define that behavior 

4.  Discuss what behaviors should increase 

5.  Chose ONE to desirable behavior to 

target 

6.  Specifically define that behavior 

Well, what would 
that look like?   

Prevent Teach Reinforce Step 
1 



Daily rating: Behavior Rating Scale 

35 From: Dunlap, Wilson, Strain & Lee (2013). Prevent, Teach, Reinforce for Young Children 



Direct observation 

• Triggers? 

• Maintaining responses?  

• Fidelity of current intervention?  

• Are universal practices are in place?   

• What appears to motivate the child?   

• What are the possible meanings of the child’s behavior?  

• What are possible meanings of the adults behavior?  

• What are current expectations?     

• What skills does the child have to communicate?  To interact?   To 
engage? 

• What do people’s faces look like?  

 

 36 



Functional 
Assessment 

Interview 

• What do you know about the child? 

• What do you know about setting event(s)?   

• What does the behavior look and sound like?   

• What are typical triggers for the behavior?   

• What are common adult/ peer responses when the behavior 
occurs?   

• What is the child communicating with behavior? 

• Why do you think the child is using this behavior?   

• How efficient is the behavior? 

• What’s been tried?  How’d it go? 

• What motivates the child?  The adults? 

• What do you believe about what and how the child should learn 
to do differently?  37 



MIDW
EST 

   
NETW
ORK 

PBI
S 

Brain Break 

Feeling My Feet 

Mindful Games:  Sharing Mindfulness and Meditation with Children, Teens and Families 

Susan Kaiser Greenland 



Facilitating development of a plan 

Consider the: 

• System? 

• Priority? 

• Impact? 

39 



Individualized Intervention Process 

1. Functional Behavior Assessment (FBA)  

a. Detect the behavior equation 

b. Agree on the function of behavior 

2. Team developed Behavior Intervention Plan 
a. Prevention strategies 

b. Teach replacement skills 

c. New responses/ Reinforcement 

3.  Implement plan and monitor outcomes 

40 



The purpose of a Team 

41 

Who are the essential members of a team for a 
young child?   

• Clarify process/ roles 

• Agree on hypothesis 

• Generate preventions 

• Generate replacement skills 

• Generate new responses 



The equation + function= Hypothesis 
 

• Making an educated, 
relationship-based, culturally 
aware guess 

• Start with one challenging 
behavior/ function! 

 

 

 

 

 

 
• When (describe the setting event and/or trigger) 

_________________________________________________ 
•  then (operationally describe the behavior) 

____________________________________________ 
• as a result, (list any consequences that may maintain the 

behavior and the function that is met) 
_________________________________________. 

42 



What is the child trying to tell us? 

43 
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Is there anything that is missing from these “functions”?   
Are there functions you feel may not be accurate in describing meaning of behavior for young children?   



Individualized Intervention Process 

1. Functional Behavior Assessment (FBA)  

a. Detect the behavior equation 

b. Agree on the function of behavior 

2. Team developed Behavior Intervention Plan 

a. Prevention strategies 
b. Teach replacement skills 

c. New responses/ Reinforcement 

3.  Implement plan and monitor outcomes 

45 



Select Preventions  
that address the Triggers 

• Self awareness of adults- mindful of 
trauma and culture and the child’s 
perspective 

• Make routines or activities 
easier/more engaging for the child 

• Provide/ Prepare the child with 
important information 

• Soften effect of triggers 

• Shift adult time and attention 
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Creating predictability 

47 

Story 

Then 

Nap 

First 



Transition Warnings, Cards or 
Items 

48 

https://www.iidc.indiana.edu/ 

https://nurturingoliver.wordpress.c

om/tag/visual/ 

https://www.iidc.indiana.edu/pages/transition-time-helping-individuals-on-the-autism-spectrum-move-successfully-from-one-activity-to-another
https://nurturingoliver.wordpress.com/tag/visual/
https://nurturingoliver.wordpress.com/tag/visual/


Embedding Intentional Choices 

Which toys? 
Which art 
materials? 
What product? 
1 hour of free play 
Nap or quiet toys? 
Which book? 
With whom? 
 
 



Opportunities to connect 

http://www.drjean.org/html/monthly_act/a

ct_2010/07_Jul/pg02.html 

http://www.drjean.org/html/monthly_act/act_2010/07_Jul/pg02.html
http://www.drjean.org/html/monthly_act/act_2010/07_Jul/pg02.html


Individualized Intervention Process 

1. Functional Behavior Assessment (FBA)  

a. Detect the behavior equation 

b. Agree on the function of behavior 

2. Team developed Behavior Intervention Plan 
a. Prevention strategies 

b. Teach replacement skills 
c. New responses/ Reinforcement 

3.  Implement plan and monitor outcomes 

51 



Teach skills to address the function 

• The replacement skills help the child to meet 
the function or need in a “better” way. 

When in a situation that feels difficult for the child,  
what would we prefer the child be able to do to meet 
the their needs instead of the behavior we find 
challenging? 

 

How can we be sure we are teaching- and allowing the 
child to practice- a new skill?  

52 



Thinking ecologically:  Planning for practice 

Arrival 

Circle Time 

Center Time 

Small Group 

Outside 

Snack 

Story Time 

Good-bye Circle 

Transitions 
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New Skills: 
Teach and practice“regulating” strategy 

www. Do2Learn.com Outside 
Voice 

Inside Voice 

Quiet Voice 

Silent Voice 

Co- 

regulation 



New skills: 
Teach and practice waiting 

55 



New skills: 
Teach and practice peer and play 

skills 

56 



New skills: 
Offer a refusal, negotiate choices 

57 



Teaching Strategies: 
Self-Management 

1. Identify an observable 
skill/behavior that the child 
will self-manage. 

2. Visually display 
skills/behaviors for the child.  

3. Provide instruction to the 
child on the new skill. 

4. Give child a way to monitor 
use of the new skill through a 
checklist or chart. 

5. Provide positive attention to 
the child for using the new 
skill and using the self-
monitoring system. 

58 



https://padlet.com/julie_betchkal/cnj6ibsq1m6j  

Scripted Stories for teaching and 
practice 

59 

• Scripted stories provide a script for the 
child about social situations and 
expectations. 

• The story is written from the child’s 
perspective. 

• The story includes descriptive, 
perspective, and directive sentences. 

• The story must match the child’s 
symbolic and receptive communication 
level. 

https://padlet.com/julie_betchkal/cnj6ibsq1m6j


Individualized Intervention Process 

1. Functional Behavior Assessment (FBA)  

a. Detect the behavior equation 

b. Agree on the function of behavior 

2. Team developed Behavior Intervention Plan 
a. Prevention strategies 

b. Teach replacement skills 

c. New responses/ Reinforcement 

3.  Implement plan and monitor outcomes 
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Action  Reaction 

This can mean a shift for some 
adults 

61 

Action
  Response Reflect 



• “Strong” behavior can 
mean “strong” and 
confusing feelings 

• Labeling emotions helps 
teach internal signals 

• “Use your words” means 
you know what words to 
use 

New Response Strategy 
Acknowledging Feelings 

62 

What is this little 
person experiencing?  

What might it feel 
like- right now- to be 
this child?  



New response strategy:   
Pay attention to acceptable behavior 

using descriptive feedback 

I-  Immediate  

F- Frequent 

E- Enthusiastic 

E- Effort 

D- Descriptive 

63 

How are my 
comments building 

relationship? 



New Responses: 
Prompting to use a skill 



• “Ignore the behavior, not the child” 

• For minor/ irritating behavior 

• Must be paired with descriptive feedback 

• Is wait time planned ignoring? 

• Non-verbals are important 

 

New Responses: 
Planned Ignoring 
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What can I live with here?   
How can I compromise 

without feeling 
compromised? 



• Interest inventories can yield 
potential positive reinforcers  

 

 

New Responses: 
Determining alternative “pay-offs” 
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How can we be 
sure this change is 
“worth it” for the 

child? 



Individualized Intervention Process 

1. Functional Behavior Assessment (FBA)  

a. Detect the behavior equation 

b. Agree on the function of behavior 

2. Team developed Behavior Intervention Plan 
a. Prevention strategies 

b. Teach replacement skills 

c. New responses/ Reinforcement 

3.  Implement plan and monitor 
outcomes 

68 



Implementing the Plan 

• Edit to what is doable 
• Preventions 

• New Skills 

• New Responses 

• Wait until all the parts are ready 
• Who will do what and by when 

• Who needs to know the plan 
• How will they be supported? 
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Reflecting as a team 

How can the team plan for: 
 

• In the moment support? 
 

• Discussing effectiveness of 
plan? 

 

• Making adjusts to the plan?  
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Please indicate your contact information 

and the best way to reach you to stay 

connected about the plan 

Name Phone Email Best 

time 


